When required to use knowledge in a given source to answer a question, many student writers reproduce content information from the source without restructuring it to address the focal demand of the question. The result is an oblique answer. This paper analyses obliqueness as a writing problem from the perspectives of cognitive process writing theory and Halliday's functional grammar, using from the latter the concepts of Theme/Rheme (Halliday, 1985 (Halliday, , 1994 
). The cognitive model of writing views the process of writing as the writer's response to a rhetorical problem which the writer must first define with reference to the context in which the writing is situated (Flower and Hayes, 1981) . In school writing the context is formed by the instruction words in the teacher's s question, the educational purpose which the question and expected answer serve in the discipline, and the knowledge contained in a source text or texts which students have read. From the second perspective, Halliday's grammatical categories of Theme and Rheme provide a means of analysing sentence construction in oblique and non-oblique answers to observe how the mapping of information into different positions in a sentence affects reader perception of obliqueness or directness. The results of analysing oblique answers through the two perspectives have implications for the teaching of writing which are discussed in the final section of the paper.
Background
This study of oblique answers arose out of an attempt to teach a group of 17 Singaporean university students cognitive procedures for restructuring and summarising information in a source so as to produce a response that targets the teacher's question. The students were first year arts and science undergraduates at the National Institute of Education of Nanyang Technological University, Singapore. They, like all students in Singapore, had been schooled through the medium of English, but their writing skills had been found to be in need of improvement based on their performance in an English placement test and they were required to enrol in an academic writing course for a semester.
In this academic writing course summarising and restructuring skills are explicitly taught because tutorial and essay assignments in university content courses frequently call for the summarising and transformation of information in assigned reading to meet a specific purpose in a tutorial presentation or essay. Explicit teaching took the form of teacher modelling discrete cognitive procedures, the teacher thinking aloud as she selects and restructures knowledge from a text, evaluates fit between selected information and the question's focus, and decides on linguistic structures that would create an interface between question and answer. Teacher demonstrations are followed by practice exercises in which students perform each of the skills modelled and discuss the effect of their decisions on reader perception of fit between question and answer. The time devoted to the summarising/restructuring component of the course was six hours over two weeks.
In an end-of-semester test two of the 17 students failed to write answers directed at the focal point of the question they were asked. Trying to understand the nature of their failure, I hypothesised that there must be at least two dimensions to the failure to target a question. There must be a cognitive dimension because research into the writing process (Flower and Hayes, 1980; Bereiter and Scardamalia, 1987) 
A Cognitive Explanation of Obliqueness
The cognitive process theory of writing offers an explanation for the lack of fit between teacher's question and student's answer through its representation of writing as a problem solving activity. The &dquo;problem&dquo; to be solved in a school writing task is the rhetorical problem (Flower and Hayes, 1981) consisting of the teacher-reader's expectations, the student writer's role, and the topic cum context, all of which the student must define before she can solve the problem, because &dquo;people only solve the problems they define for themselves&dquo; (Flower and Hayes, 1981, p.369 (Perl, 1979; Sommers, 1980; Chandrasegaran, 1991; Chenoweth, 1995) . The influence of sentence-generation goals on writing appears evident in student WP's answer (Answer A in Appendix B), part of which is reproduced below in Figure 4 . Student WP's clauses are near replicas of the sentences in the source, indicating that composing was driven by a goal to write correct sentences about parents: father, mother. The teacher's instruction to &dquo;restructure and summarise&dquo; has been interpreted by student WP to mean tinkering with the surface structure through procedures such as clause combination and omission of some constituents (phrases like through her behaviour). The sentences generated are grammatical and accurately report source information on the effect of parent behaviours but they side-step the question: What can parents do...? The inability to perform the required restructuring to target the question points to an absence of a task schema for restructuring knowledge to meet a rhetorical purpose. Figure 4 Writing with a Sentence-Generating Goal
The existence of task schemas is posited by Hayes (1996) (1985, 1994 (Halliday 1985) , as illustrated in Figure 5 (Mauranen, 1996, p. 206 None of the Rhemes in SM's complex sentences (in Figure 7) (Flower & Hayes, 1981 ) , and from the perspective offered by the twin concepts of Theme and Rheme as explicated by Halliday (1985, 1994 The analysis of the unsatisfactory answers in Figures 2 and 4 indicates that an oblique answer is generated by a writing process driven by content-based and sentence-level goals rather than by a global rhetorical goal. Demonstrating to students the cognitive operations for setting and using reader-referenced, high-level goals should help student writers to adopt a rhetorical approach to writing and to use whole-text goals to guide their composing. The teacher's demonstration should feature these operations: planning aloud to arrive at an explicit articulation of a top-level goal that specifying communicative purpose and reader effect, evaluating the goal with reference to teacher-reader expectations, and verbalising the rhetorical considerations that should influence content selection, organisation and sentence generation. The tendency for students to take a surface structure approach to summarising and restructuring (see Figure 4) Leki and Carson (1997) 
Conclusion
This paper has presented an explanation of the problem of obliqueness in student writing from a dual perspective of the cognitive model of writing and functional grammar, using from the latter the concept of Theme/Rheme as explicated by Halliday (1985, 1994 
